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1
Terms of Reference

This is the final evaluation report commissioned by the above project with the following Terms of Reference:

1. To gain an overview of the project by first becoming familiar with the project bid and subsequently by accessing project communications, datasets, resources and documents, other information channels and evaluative data from meetings and courses.


2. To liaise with the project’s internal evaluator when required.


3. To act as an external monitor of the processes already embedded in the project structure and through an agreed reporting structure to comment on the overall performance of the project.


4. To organise confidential interviews at a partner meeting early in the project life cycle in order to make an initial evaluation measured against the original project objectives.


5. To work with colleagues to organise a Skype session between the PHWB team at their final project meeting and the national conference of the UK Global Learning Association for Schools. To source evaluative questions and oversee and record a question and answer session.


6. In order to gain additional insights into the project to attend:
An initial project meeting in London
A project meeting organised mid-way through the contract held in Thessaloniki
A final dissemination event held in London


7. To review the online toolkit and other project outputs including training materials.


8. To present provisional findings from the evaluation as required by the project co-ordinator. 


To use all the evaluative information available at the end of Year 2 to produce a final external evaluation report which reflects an impartial view of the performance of the project against the stated objectives of the bid.

2
Overview of evaluation methodologies

In addition to monitoring the project website the external evaluation benefitted from three face to face encounters with the project plus a lengthy Skype meeting with the entire project team. More specifically:
· The internal evaluator developed a standardised self-assessment form, completed following project meetings which helped to inform the co-ordinator, the remainder of the project team and the external evaluator
· Individual interviews were carried out with members of the project team at Meeting 2 (London)

· The evaluator attended the entirety of Meeting 3 (Thessaloniki) making observations and carrying out both formal and informal interviews as the meeting proceeded. 
· The London Multiplier provided a further opportunity to see the project’s outcomes being disseminated to a new audience.

· Meeting 4 included a skype evaluation session with the UK Global Learning Association for Schools conference. This enabled expert evaluative questioning from association members. 
3
Adherence to objectives

The project description identified a number of objectives which the project team aimed to achieve during the course of the two year contract. These were focussed on putting in place measures which challenged the diminishing confidence of both teachers and teacher educators to address issues and problems associated with well-being and unhealthy lifestyles. More specifically the project identified a lack of knowledge, leadership and tangible activities as contributing to the current situation. The application quoted concrete evidence from Eurobarometer that sport and physical activity need to be brought into the daily lives of EU citizens.  It also made a convincing case for a transnational approach to this issue. These are therefore the objectives which the evaluation is seeking to validate.   

4
Deliverables

4.1
Training modules:
The testing, formative evaluation and subsequent modification of the training modules occupied much of the project. At an early stage in the project life cycle the evaluator proposed a number of key questions to help guide the partnership towards the creation of effective and useful products and these are addressed in this section. This task was also reminder of a potential issues that often accompany collaborative development of any resource:
· Clarity and consistency in module specification, design and presentation
· Feedback on draft modules when requested and a common understanding of the timeline for each one?
· Translation time and deadlines for completion

The evidence indicates that testing of some draft materials took place from an early stage in the project:

‘We would like to develop their thinking skills and want to somehow unite the module format, so we propose the following to start the modules: the very same questions/ statements about the reading list that can be easily adapted to any module content’ (email from Co-ordinator)
Since then development has been at a satisfactory pace so that by the time of Meeting 3 (November 2016) it was possible for the group to begin to plan guidance notes and also to deliver a presentation to student teachers at the University of Thessaloniki with at least the headlines from each module in both Greek and English. By August 2017, the final month of the contract, all modules plus their guidance notes were represented on the main project website indicating that the deadlines for completion had been achieved. 
Key questions: 

Do the training modules meet the requirements set out in the bid?
The bid requires that each module should be focussed on improving whole school practice and be capable of changing approaches in the pilot primary schools enabling them to implement a programme for health and wellbeing. This requirement is met in each module with frequent references to the whole school and strategies to engage not only staff members but also parents and other members of the community. This approach was evident in Thessaloniki when the whole group had the opportunity to observe a session for parents and children taking place at the university sports facility.   
Does each one include a range of media and learning materials?

The modules are based around lengthy PowerPoints, plus guidance which can also be downloaded from the project website. Many slides take the trainer and trainees to websites, to practical examples and to teaching and learning activities. A competent trainer could therefore construct sessions which had significant practical elements. Some sample activities featured in the UK Multiplier. 

Is the theoretical basis explicit in each module?

Module 3 is focussed on ‘Familiarization with key theoretical approaches about developing a positive and inclusive climate’ but in fact each of the modules includes some theoretical elements. These are often supported by the references and reading lists which enable the teachers to investigate the research materials in more depth. 
Was more than one partner involved in the process?

The structure and content of each module was the result of collaboration between the university and school partner in each country and some joint working and discussion was planned into the programme for each meeting. It was particularly important that the guidelines for schools were jointly written.  
Has the project set up a review system for each module? 
There has been some survey work conducted across the partnership. At Meeting 3 the university partners worked together to evaluate the six completed training modules.  Their main task was to develop an action plan to ensure that taken together the modules would comprise a complete, user friendly curriculum resource not only for these universities but for other interested institutions.
Does the website include additional material?
The website includes guidance notes plus other support material. Other areas of the website do much to support the importance of pupil health and well being and therefore also support the training modules. 
4.2
Training course for school staff – piloted as a Learning, Teaching and Training Activity 

The training event at Meeting 4 acted as a pilot for the project’s potential Key Action 1 course with sessions for each module plus a day by day evaluation. There was also a training activity with educators who were not familiar with the project. The partnership used this time very well and a comprehensive report produced by the Spanish partners plus an evaluation report created by the internal evaluator should enable decisions to be made to capture the essential ingredients to include from each module (given that any eventual course participants will come from a range of countries and education systems). Trainers from the project team are already adept at customising activities to be specific to the needs of pilot schools and this expertise would feed through into the detailed planning for a future KA1 Pupil Health and Wellbeing training course. 
4.3
Academic research papers:

In order to fulfil this application form commitment the project first required evidence coming from the intervention in the pilot schools. This approach was exemplified in the academic paper ‘Self-check and reciprocal teaching styles in physical education: A qualitative investigation of elementary school students’ experiences’. This work used semi-structured interviews to produce a professionally credible academic paper clearly suitable for publication in relevant academic journals. The Greek and Spanish university partners have led in the production of these deliverables and anticipate that other papers will be ready, at least in abstract form as the project concludes. This process has run alongside of the development and testing of the modules and is an excellent example of the importance of research outputs alongside other project products. 
5
Project management

The project is managed by John Donne Primary School which has substantial experience of international project work and the services of a highly competent project manager. This individual has been a most effective organiser and coordinator, keeping the programme to time and providing very clear explanations and instructions when needed. He also demonstrated throughout a considerable breadth of knowledge around the specialist field of health, fitness and wellbeing which earned him the respect of project workers.  All the participants spoke very highly of his work:

‘Coordination is good, clear aims, this is essential. We know exactly what we have to do.’
5.1
Partner meetings
Partner meetings have taken place at regular intervals and are well documented. All partners appeared to participate in the meetings and each was well planned with a good balance of intensive working sessions, visits to partner institutions and social time. Some partners were challenged linguistically and may have found the pace of each meeting exhausting but this did not appear to dampen their enthusiasm for the work. School and university visits were motivational and encouraged project members to network and share experiences. Taken as a whole the partner meetings were a positive indicator of the degree of engagement of each partner and of the potential for collaboration between meetings. All partner meetings included agenda items on administration and financial management. 
5.2
Communications

Outside of meetings contacts were largely through emails to the group as a whole plus occasional skype calls.  Communications from the co-ordinator were always encouraging, friendly and positive with plenty of references to the achievements of individual partners. The project makes full use of social media and capturing key moments through posts and photographs has helped to add to the momentum of the work. 
5.3
Financial management
Financial management featured as an agenda item at all four project meetings. The transfer of funds and other transactional items appeared to take place smoothly and the partnership seemed well acquainted with the protocols of Erasmus + KA2 funding.   although there were  some delays in money transfers due to the banking systems of the countries involved and out of the control of the project partners Some Exceptional Costs request were not funded but the project appeared to make the necessary adjustments without serious disruption to the work programme.  And there were the usual difficulties resulting from the shortfall of funds toward the conclusion of the project, due to the system of part payment of EU grants only upon acceptance of the final report and which the coordinating institution took creative steps to overcome.  They continue, however, to be financially exposed until the UK National Agency pays them the project's second grant instalment.

6
Dissemination and impact
The project began a programme of dissemination relatively early in the contractual period, for example in Greece some 400 teachers have taken part in nine events over the two years. In Spain the partner university has incorporated Pupil Health and Well Being into their Teacher Training curriculum and university staff have actively promoting the core ideas of the project, giving presentations to many international partners at conferences including in Lanzarote and Salamanca. It was commendable that partners embraced the ideas behind the project at a relatively early stage and were able to engage in useful dissemination activities. Outside of the organised Multiplier and training events Facebook has been a powerful tool for dissemination to a wide audience for example teacher trainees have used the project Facebook page in their classes.
6.1
Multiplier Events
A number of dissemination events were Multipliers, including two in Greece with trainee teachers, two in-service events in Gran Canaria with support of the Spanish National Agency and two in the UK at Goldsmiths College and at Sheffield Hallam University. The evaluator was able to attend the event at Goldsmiths College on May 16th 2017 with around 20 participants, including 14 schools new to the project and relevant teaching staff one describing her role as ‘Well-being Co-ordinator’. 
The session focussed on Modules 1 and 2 with the core aims of taking a whole child approach and using the project to provide ideas for school development. The facilitation was shared between different members of the UK institutions which helped to emphasise the collaborative approach. The session on ‘Well-being, links with attainment, the importance of food, what makes a good life?’ was based around slides from the module (although this may not have been obvious to the participants). The following session around physical activity in schools was very well backed up by research data and this
was followed by the group visiting the university gym, a project partner. This session was highly appropriate for this particular audience who were reasonably well informed and certainly not ‘beginners’. A summative evaluation form captured the immediate impact of the session:

60% of those attending rated the session as ‘very useful’

80% of those attending felt that it had met or exceeded their expectations

Among the resulting actions were:

‘Develop a module for our pastoral programme’
‘Introduce a daily 5 minute workout session/circuit training/mile a day’
‘Increase my personal fitness’
‘Healthier options for school lunches’
‘Consider a whole school approach and create an Action Plan’
‘Discuss with SMT and governors’
‘Encourage parents/carers to look at their own wellbeing’ 
‘Broaden out from mindfulness’ 

Comments well after the event are also revealing and these extracts indicate how the Multiplier had the potential to generate longer lasting impact:
‘We came away buzzing with ideas about how we might develop our whole school approach. Since then I have met with our Head Teacher who is happy for us to develop our current provision in this area. Currently, Well-being is one of four school priorities in our School Development Plan and I lead on this. Our first year focus has been on introducing Mindfulness into the school and we will now be planning, as we move into the second year, how to develop the areas of Physical Health, Health Literacy and Social Capital. A very useful framework - thank you!’
‘As suggested, I have approached some London universities to consider the provision of Sports Coach placements and received some very positive responses and will be investigating use of our local gym. Thank you so much for such a stimulating afternoon.’

7
Other outcomes

The project has generated a number of additional outcomes that could not have been anticipated at the time of application. 

Key Action 1 course:
The LTTE served as a pilot for a PHWB KA 1 course advertised on the School Education Gateway. Although this is unlikely to run in 2017 unless more participants come forward to attend, it will form a useful template for future KA1 courses and gives added value to this part of the project.

Job shadowing:
Two staff members from Club Pulse, Goldsmiths University took part in job shadowing at Aristotle University. The job shadow had very clear objectives and was therefore a good model for future mobilities of this type. Their observations were valued and helpful for their own organisation (e.g. use of internet to keep track of families registering for sessions). This also raised some pertinent questions for the host organisation. What might change at Club Pulse as a result?
 - Bringing in more parents
- Promoting games rather than simply promoting fitness
- Encouraging Sports Day programmes at each locations
This was therefore an excellent two way experience. 
Other University learning exchanges of both pupils and staff between all 3 countries have been negotiated. 
Healthy Canteen, Las Palmas
The fast food culture is a concern to health and education professionals in the Canary Islands. As a result teachers at the pilot school decided to link their interventions not only to diet but also to citizenship and other aspects of the curriculum. They also invited in a doctor and chef into school to outline healthy options and offered BMI surveys for families alongside incentives for bringing fruit in for lunch. This additional impact was largely inspired by John Donne Primary School and could not have arisen outside of the project.
Diet and Health
Project work on health and diet has led the pilot school in Grand Canary to develop other related areas in the curriculum connected to agriculture, the use of water and helping pupils gain a wider understanding of where their food comes from. 
8
Evaluator comments

The evaluative evidence indicates that this project was a timely intervention for all members of the partnership, supporting a number of ongoing initiatives and helping to feed results into policy and strategic development as well as into the academic advancement of knowledge. The work was focussed on realistic targets and the main actors were engaged and enthusiastic as a result. Perhaps the key success factor was the capable leadership from John Donne Primary School and especially from the project co-ordinator who was able to keep the work on schedule with a consistently consensual approach. As a result most of the main deadlines and project milestones were achieved. The main project outputs have been thoroughly tested through a number of dissemination channels and it seems highly likely that they will continue to be used and further developed after the end of the project. Pupil Health and Well Being was therefore excellent value for money. 
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